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I. Execu�ve Summary 

Lamar Ins�tute of Technology’s (LIT) Quality Enhancement Plan (QEP), ADVANCE LIT: Accelerating 
Student Success Through Advising will help to improve the overall process of academic advising through 
educa�ng both advisors and students to become ac�ve par�cipants in the process.  The topic of advising 
was decided upon a�er looking at ins�tu�onal reten�on data, transi�on data from dual credit to LIT post 
high-school gradua�on, as well as mul�ple surveys involving the community, students, faculty, and staff. 

Lamar Ins�tute of Technology has a blended model of advising such that students are advised both by 
faculty as well as a full-�me student service advising team.  Currently, all students are ini�ally advised by 
student service (professional) advisors, upon entering the ins�tu�on, and are then entrusted to faculty 
advisors in the program of study for the remainder of their �me at the College.  This model will be 
structured to provide a formal transi�on from the ini�al advisor to the faculty advisor to ensure a 
streamlined process for con�nued success. 

The vision of ADVANCE LIT: Accelerating Student Success Through Advising is to create, train for, and 
implement an intrusive (and holis�c) advising model that considers each students success goal.  As is 
well known, student success goals can mean different things depending on the student and their current 
perceived situa�on.  This model is intended to follow the student from their first contact with the 
ins�tu�on un�l the point of gradua�on and job placement (or career advancement).   

 

ADVANCE LIT: Accelera�ng Student Success Through Advising is an acronym for the following, which will 
help to ensure student success: 

A – Advising (intrusive (and holis�c) advising with emphasis on each students’ success goal in         

       mind) 

D – Developing (high quality advisor training will be developed to increase advisor effec�veness and  

       ensure that each students’ �me at LIT is maximized for success) 

V – Valida�ng (through a high-quality advising process we will con�nuously validate to the students that  

       they do belong at the College and can be successful) 

A – Assis�ng (through intrusive (and holis�c) advising, we will assist each student in staying on track) 

N – Naviga�ng (each student will be skillfully “navigated” by their advisors through the College process  

       from their first contact with the ins�tu�on all the way through gradua�on) 

C – Coaching (success coaches will be deployed into each academic division to serve as a bridge  

       between professional and faculty advisors) 

E – Educa�ng (both advisors and students will be educated on how to ensure they are ac�ve par�cipants  

      in the advising process)
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Through ADVANCE LIT: Accelerating Student Success Through Advising, the College will expand on its 
already rich history of success in the classroom and ensure that advising and experiences outside the 
classroom are of the same caliber and expecta�on. 

 

II. Focus of the QEP 

 

A. Advising 

“The intensive and personalized approach to advising may be ideal, but few community college 
students experience it.  Due to financial constraints, most community colleges have high 
student-advisor ra�os, some�mes as high as 1,600 students to one advisor.” -  Designing a 
System for Strategic Advising (CCRC, 2013).  Lamar Institute of Technology plans to break this 
trend and provide high-quality, intrusive advising to every student such that each can be 
successful toward meeting their student success goal. 

As noted in his ar�cle �tled “Academic Advising and Student Reten�on: Empirical Connec�ons 
and Systemic Interven�ons,” Cueso, (n.d.), Dr. Joe Cueso asserted that an academic advisor 
should be a person who: 

“helps students become more self-aware of their distinctive interests, talents, values, and 
priorities;  who enables students to see the ‘connection’ between their present 
academic experience and their future life plans; who helps students discover their 
potential, purpose, and passion; who broadens students’ perspectives with respect to 
their personal life choices, and sharpens their cognitive skills for making these choices, 
such as effective problem-solving, critical thinking, and reflective decision-making.” 
(Cueso (n.d.), p 15).  

The focus of ADVANCE LIT: Accelerating Student Success Through Advising is to provide high-
quality advising that will enhance the advising experience from admissions all the way through 
gradua�on.  ADVANCE LIT: Accelerating Student Success Through Advising is similar to the 
quote from Cueso above, in that it will: 

• Enable students to see the connec�on between their present academic experience and 
their future life plans 
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• Help students discover their poten�al, purpose, and passion 
• Broaden students’ perspec�ves with respect to their personal life choices 
• Sharpen their cogni�ve skills for making these choices, such as effec�ve problem-

solving, cri�cal thinking, and reflec�ve decision-making 

Once implemented, ADVANCE LIT: Accelerating Student Success Through Advising will assure 
that, based on high-quality advising and individual student success goals, each student will play a 
partnership role in ensuring advising for their success, maximizing their resources (financial, �me 
investment, etc.), and being placed in English and math courses in their first and second 
semesters.  As is well documented high-quality advising can lead to persistence and student 
success (Cuseo, J (n.d.)) which, in turn, leads to higher creden�al atainment levels in the areas 
served by an ins�tu�on.  Currently, in Jefferson County alone, the College’s primary service area, 
the college creden�al atainment rate is 27.8% as compared to the statewide atainment rate of 
40.4%.  The College’s persistence rate is also affected by LIT’s large dual enrollment student 
popula�on of 40%.  Great care will also be taken to ensure effec�ve advising for not only 
tradi�onal, but also dual credit students, such that they may be able to complete a creden�al of 
value while in high school or transi�on seamlessly to LIT, thus improving overall persistence 
rates.  This would align with the Texas Workforce System Strategic Plan “Accelera�ng Alignment, 
Fiscal Years 2024 – 2031.”  Table II-1 “Accelera�ng Alignment, Fiscal Years 2024-2031” shows a 
sec�on of this report which outlines the expecta�ons of partners to include a system goal, 
system objec�ves, system strategies, and partners. 
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Plan: Accelera�ng Alignment,” “THECB Building a Talent Strong Texas,” “THECB 60X30TX,” and the 
“Lamar Ins�tute of Technology Strategic Plan 2020-2025.”  The culmina�on of the integra�on of all these 
documents ensures not only success for the students, but also success for the College and community as 
we con�nue to provide a highly educated future workforce that begins with high-quality advising.  

Prior to the selec�on of ADVANCE LIT: Accelerating Student Success Through Advising as the QEP topic, 
the College recognized the need for a more intrusive advising model to help maximize guidance all the 
way from the first touch point at the ins�tu�on though gradua�on and job placement.  The necessity for 
this ini�a�ve stemmed from the following:  [(1) the desire to mi�gate the loss of dual credit students 
who seemingly “get lost” between their dual credit experience and matricula�on into LIT or any other 
ins�tu�on of higher educa�on, (2) the need to maximize the number of transferrable credit hours to a 
four-year ins�tu�on upon gradua�on, (3) the large number of part-�me tradi�onal students (65%) that 
have barriers outside of the College that keep them from gradua�ng within even 150% �me (25%), 
which causes many to drop out before atainment of a creden�al, (4) a convoluted advising process, and 
(5) a lack of educa�on for advisors and students on the role that they play in ensuring that the success 
goal of each student is met.]   

With the selec�on of ADVANCE LIT: Accelerating Student Success Through Advising as the QEP topic 
and taking each of the five (5) items just listed in the previous paragraph into considera�on, the College 
will use this opportunity to redesign the en�re advising process to support students more holis�cally.  
The overarching goals are to improve persistence, ensure students are placed in English or math courses 
in their first and second semesters, ins�ll a sense of belonging (through mul�ple advising check points) 
to those students that may see this opportunity as their last, maximize credit hour atainment so that 
even the part-�me students can finish in at least 150% �me, and provide high-level educa�on and 
training to advisors to ensure that they keep each student on track and that the students’ real (and 
perceived) needs are met.  
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B. Student Success Outcomes 

A�er a comprehensive review of qualita�ve and quan�ta�ve data as well as review of the literature, 
five (5) broad and measurable student success outcomes related to intrusive (and holis�c) high-
quality advising were iden�fied as shown in Figure II-1 “Student Success Outcomes.”  In developing 
these outcomes, an emphasis was placed on ensuring that they were measurable by direct and 
indirect assessment tools. 

Figure II-1  
Student Succes Outcomes 

 

Table II-2 “Student Success Outcomes Baseline Data Comparison” shows the current baseline 
number for each student success outcome from Figure II-1 above compared to the expected 
outcome data as will be affected by the QEP. 

 

 

 

 

 

 

 

 

ADVANCE LIT will be achieved through: 
 
Outcome 1:  Ensuring, through high-quality advising, that the credential persistence rate of  
                      dual credit students increases by 15% over the five-year period of the QEP  
                      
Outcome 2:  Ensuring that all college ready students are registered for their first English or  

        Math gateway courses during their first and second semesters 
 
Outcome 3:  Making certain that 100% of all students attend an advising session 
 
Outcome 4:  Students will engage with their advisor at least three times each semester to  

        ensure that they are still on track with their student success goal 
 
Outcome 5:  Increasing (full-time and part-time) FTIC student persistence rates from Fall- 

        Spring and Fall-Fall by 15% 
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Outcome #3:  Making sure that 100% of students atend an advising session ensures that all students will 
make that ini�al first contact with their advisor to assist them on ge�ng on track toward success and 
iden�fying any real (or perceived) roadblocks they may have.  This is especially important to Associate of 
Arts (AA) students.  To ensure that all AA students are served to the best of the College’s ability, 
regarding transfer, it is essen�al that all AA students declare their intended transfer major early so that 
their transfer credits can be maximized.  For example, a student that intends to transfer into an 
engineering program should begin, as quickly as possible, with calculus as opposed to an algebra and/or 
sta�s�cs track. 

Outcome #4:  Engaging with their advisor at least three �mes during a semester serves mul�ple 
purposes including check-ins before classes begin (to register), in the middle of the semester (mid-term 
review), and at the end of the semester (to review current courses, update the degree plan as necessary,  
and register for the upcoming term). 

Outcome #5:  Increasing full-�me and part-�me persistence rates (Fall-Spring and Fall-Fall) of FTIC 
students, assists them on staying focused and on-track toward successful comple�on and atainment of 
their student success goal. 

C. Alignment of Student Success Outcomes to ADVANCE 

 

The correla�on between the acronym ADVANCE and the student success outcomes in Figure II-1 
“Student Success Outcomes” is shown in Table II-3 “Alignment of Student Success Outcomes to 
ADVANCE.”  Each red star denotes those connec�on points.  As is shown, all the outcomes related to 
mul�ple points throughout ADVANCE.  This helps to ensure that there are mul�ple touchpoints to assist 
the students in reaching each student success outcome. 
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Table II-3 

Alignment of Student Success Outcomes to ADVANCE 
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D. Mission, Vision, and Strategic Plan Alignment 
 

ADVANCE LIT: Accelerating Student Success Through Advising is closely aligned with the College’s 
mission, vision, and strategic plan.  As an outgrowth of the ins�tu�on’s comprehensive planning and 
evalua�on process, efforts were made to ensure that student success outcomes were derived from 
it.   

 

Mission Alignment 

The mission of LIT is to “provide innovative teaching and learning for tomorrow’s workforce.”  ADVANCE 
LIT: Accelerating Student Success Through Advising drives this mission forward by ensuring that each 
student is taught not only using innovative teaching and learning techniques but is also an ac�ve 
par�cipant in their educa�onal plan to achieve academic and career success.  Using holis�c advising, 
the College will ensure that from the moment that they arrive on campus, all the way through 
gradua�on, that each student will be an ac�ve par�cipant in their academic and career planning goals.  
Through this ac�ve par�cipant model, students will understand the ‘why’ behind each course that they 
are taking in their program of study and how it relates to their future career aspira�ons.  

 

Vision Alignment 

The vision of LIT is to “Inspire the next generation of workforce through a quality education that evolves 
to meet industry and community needs.”  ADVANCE LIT: Accelerating Student Success Through Advising 
fully supports the College’s vision by ensuring that we con�nue to meet both the industry need for a 
well-trained, properly creden�aled workforce, as well as the community need for more individuals that 
hold a college-level creden�al to ensure they will be eligible for jobs and posi�ons which will allow them 
to improve upon their current life situa�on.  To accelerate the process of making our students available 
for these high-demand posi�ons in a �mely fashion, it begins with high-quality advising of students and 
the inser�on of persistence measures to help keep them on track towards gradua�on.  As we like to 
reiterate at LIT as much as possible to our students “each of you need to understand that when you 
woke up one morning and decided to register at LIT you didn’t realize it, but you were changing 
someone’s life that day, and it wasn’t your own.  You became a beacon of hope for those in your circle, 
in your family, in your community and let them see that success is in their reach as well.”  Everything 
that we do at LIT, including the QEP, is meant to drive this point home to the students early and o�en 
and ensure that they never give up. 

 

Strategic Plan Alignment 

Lamar Ins�tute of Technology has three (3) strategic goals, as stated in Strategic Plan 2020-2025:  A 
Shared Vision, Growth and Excellence.  These goals are described in Figure II-2 “LIT’s Strategic Goals.” 
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Figure II-2 

LIT’s Strategic Goals  

ADVANCE LIT: Accelerating Student Success Through Advising integrates components of the College’s 
overall strategic plan as shown in Table II-4 “How ADVANCE LIT Aligns with the College’s Strategic Plan.”  
As shown, the major goals of the strategic plan, as well as many of their subparts, are perfectly aligned 
for this QEP, which focuses on high-quality advising leading to higher persistence and award atainment.  
For example, Goal 1b.1 “get students into the job market quicker with competency-based educa�on, 
internships, and appren�ceships;” many students may not be aware that credit through prior learning 
assessment is possible based on competencies that an individual may have received while in an on-the-
job training environment.  This, as well as the opportunity for internships and appren�ceships, can be 
presented to the student if advised correctly.  By way of another example, Goal 1c.2 “provide wrap-
around services that will improve comple�on rates” will be implemented through the QEP u�lizing the 
“N” for naviga�ng, as each student will be skillfully navigated, by their advisor, through the College 
process from their first contact with the ins�tu�on all the way to gradua�on.  A final example of the 
direct connec�on between the strategic plan and this QEP, is Goal 3a.1 “encourage employees to be 
ac�ve partners in training and survey them to determine what they actually need.”  Prior to the final 
selec�on of the final QEP topic, faculty and staff were asking repeatedly to be properly trained on how to 
be more effec�ve advisors.  This will be implemented u�lizing QEP topic “E” for educa�ng, as both 
faculty and staff advisors and students will be educated on how to ensure that they are ac�ve 
par�cipants in the advising process.  
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Trystan Gardner Allied Health AS Biological Science 02/13/2024 
Logan Buts GEDS AA General Educa�on 02/13/2024 
Samantha Hayes Allied Health AS Health 02/13/2024 
Crystal Deanda Allied Health AS Biological Science 02/13/2024 
Malayna Le Allied Health AS Health 02/13/2024 
Mahelia Hill Allied Health AS Health 02/13/2024 
Kade Rule Technology Cer�ficate Air Condi�oning 02/13/2024 
Forrest Mabrey Technology Cer�ficate Air Condi�oning 02/13/2024 
Carlee Loncon Allied Health AS Health 02/13/2024 
Elizabeth Scego GEDS AA General Educa�on 02/13/2024 
Jessica Lara Technology AAS Advanced Engine 

Technology 
02/13/2024 

Kydadric Mar�n Technology Cer�ficate U�lity Line 
Technology 

02/13/2024 

Adam Pitner Technology AAS Welding Technology 02/13/2024 
Kelly Doung Technology AAS Process Opera�ng 

Technology 
02/13/2024 

Jeron Caroll Technology AAS Industrial Mechanics 02/13/2024 
Yashica Gilbert Business Technology AAS Graphic Design 

Technology 
02/13/2024 

Dymaia Hadnot Business Technology AAS Real Estate 02/13/2024 
Randy Rodriquez Allied Health AS Health 02/13/2024 
Briana Vanness Allied Health AAS Diagnos�c 

Sonography 
02/13/2024 

Rebecca Deaton Allied Health AAS Diagnos�c 
Sonography 

02/13/2024 

Kari Bradley Allied Health AAS Computer Dra�ing 
Technology 

02/13/2024 

Rachel Bonnete Business Technology AAS Cyber Security and 
Network Technology 

02/13/2024 

Gregory Scego Business Technology AAS Computer 
Informa�on Systems 

02/13/2024 
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Table IV-1 Stakeholder Engagement in the QEP 

 

The role of each group shown in Table IV-1 “Stakeholder Engagement in the QEP” is described in the 
following paragraphs.  The structure can be broken down into three sub-groups: (1) defining the QEP, (2) 
implementa�on of the QEP, and (3) moving the QEP forward. 

Defining the QEP 

Identification:  To ensure compliance with SACSCOC standard 7.2(b) the QEP “has broad-based 
support of ins�tu�onal cons�tuencies,” the group responsible for iden�fica�on of the topic 
involved mul�ple cons�tuencies.  This included individuals from faculty (Table III-2 QEP Faculty 
Forum Par�cipants), staff (Table III-3 QEP Staff Forum Par�cipants), students (Table III-4 QEP Staff 
Forum Par�cipants), and community leaders (Table III-5 QEP Community Leaders Forum 
Par�cipants).  Administra�on was present at each of the forums to confirm compliance with 
SACSCOC standard 7.2(a) “has a topic iden�fied through its ongoing, comprehensive planning 
and evalua�on processes,” by valida�ng that the selected topic aligns with the College’s mission, 
vision, and strategic plan. 

Development:  To begin the development of the selected QEP topic “Advising”, faculty, staff, and 
administra�on were asked to give input on student success outcomes that are realis�c, specific, 
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Deanne Tanner Technology Faculty 4/12/24 
Nicole Mitchell Public Service and Safety Faculty 4/12/24 
Chelsea Goins Business Technology Faculty 4/12/24 
Lauri Arnold-Caulder  Dean 4/12/24 
Tamalla Jones Business Technology Faculty 4/12/24 
Jie Liang Business Technology Faculty 4/12/24 
Dexter Babin General Educa�on Faculty 4/12/24 
Robert Wilson General Educa�on Faculty 4/12/24 
Zach Dailey General Educa�on Faculty 4/12/24 
Trazarra Stelly Public Service and Safety Faculty 4/12/24 
Richard Fruscione Allied Health Faculty 4/12/24 
Stephen Hudnall Business Technology Faculty 4/17/24 
Ka�e Oxley Business Technology Faculty 4/17/24 
A’�mberley Mapp Business Technology Faculty 4/17/24 
Brian Parrack Technology Faculty 4/17/24 
Brenda Barrow Allied Health Faculty 4/17/24 
James Robinson Technology Faculty 4/17/24 
Elizabeth Fontenot General Educa�on Faculty 4/17/24 
Brandon Greer General Educa�on Faculty 4/17/24 
Stanley Spooner Technology Faculty 4/17/24 
Bryan Neal Allied Health Faculty 4/17/24 
Michael Liedy Technology Faculty 4/18/24 
Deanne Tanner Technology Faculty 4/18/24 
Conor Smith Allied Health Faculty 4/18/24 
Donna Burnside General Educa�on Faculty 4/18/24 
Sharon Carson Business Technology Faculty 4/18/24 
Dennis White Public Service and Safety Faculty 4/18/24 
Minus Hargrave Technology Faculty 4/18/24 
Edgar Neely Technology Faculty 4/18/24 
Royace Hill Technology Faculty 4/18/24 
Chris Sams General Educa�on Faculty 4/18/24 
Carmen Savant General Educa�on Staff 4/18/24 
Yumi Shin Business Technology Faculty 4/18/24 
Michelle DeMoss Allied Health Faculty 4/18/24 
Kris�na Mendoza Allied Health Faculty 4/18/24 
Antonio Williams Technology Faculty 4/18/24 
April Smith Allied Health Faculty 4/18/24 
Vivana Hernandez General Educa�on Faculty 4/18/24 
Yunjan Anr Cheng Allied Health Faculty 4/18/24 
Susannah Dingmon Business Technology Faculty 4/18/24 
Tena Cobb Allied Health Faculty 4/24/24 
Rita McClelland General Educa�on Faculty 4/24/24 
Staci Waldrep Allied Health Faculty 4/24/24 
Misty Jones Allied Health Faculty 4/24/24 
Tammie Hollaway Public Service and Safety Faculty 4/24/24 
Darrell Grissom Technology Faculty 4/24/24 
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• FERPA Forms 
• Completed FERPA Forms 
• Program Maps 

• Make a completed (searchable) FERPA 
form database 

How can we beter u�lize Starfish data? 
• Can documents be uploaded to Starfish? 

Begin to use Starfish to track advising touchpoints 
and see if there is a correla�on between those 

touchpoints and persistence 

Starfish training should be implemented as part 
of the QEP 

Per this request, Starfish training will be 
implemented as part of the QEP (educa�ng 
advisors and faculty) 

Advisors need an “end of week” log to review to 
make certain that all student issues have been 
addressed 

A template will be created, and approved by 
professional and faculty advisors, to begin to log 
the weekly list of students, and ensure that the 
issues were alleviated 

Currently, the College does not “flag” student 
records if they do not meet pre-requisites, which 
makes advising more complicated than it needs 
to be 

Implement “flags” (holds) in Banner that will not 
allow a student to be advised for, or registered in, 
a course in which they currently do not meet the 
prerequisites 

Advisors need documenta�on on how to 
correctly advise based on TSI scores Create a TSI flow chart for advisors to follow 

New faculty need regular training on advising 
best prac�ces 

Create / deliver a monthly training workshop on 
best prac�ces in advising  

We need a single point for informa�on regarding 
advising and advising informa�on 

Create a detailed webpage (or series of pages) 
that walk individuals (regardless of whether they 
are students on advisors) through the advising 
process and provide detailed informa�on on the 
tools that are available.  Create a blackboard 
toolkit for employees. 

There needs to be a “hand-off” sheet from 
professional advisors, which all students see 
during their first semester, to the faculty advisors 
which students see during the remainder of their 
�me at the college 

Develop a “hand-off” sheet to be used by the 
professional advisors and faculty advisors to 
ensure a seamless transi�on for the student 

 

During these sessions, and a�er reviewing all the faculty and staff comments, it was very apparent that 
there were many issues that are currently impac�ng student success due to current advising prac�ces.  
There were also many very good sugges�ons on how to address these concerns within the scope of the 
QEP to immediately impact advising and advance student success.  Figure IV-1 “Current State of 
Advising” shows those comments that seemed to reflect the current state of advising most accurately. 
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Figure IV-1 

Current State of Advising 

 

V. Ins�tu�onal Commitment to the Topic 
 

A. Literature Review and Best Prac�ces 
 
The ini�al explora�on of advising as the QEP topic, as grounded in the literature, will be 
discussed based on a newly established acronym to capture the essence of advising for student 
success.  This acronym is embedded in the new brand for advising at Lamar Ins�tute of 
Technology ADVANCE LIT: Accelerating Student Success Through Advising.  To ensure advising 
for student success is achieved, the seven important pillars (which were previously described in 
Table II-3 “Student Success Outcomes” as well as the execu�ve summary) of this work are: 
 

1. Advising 
2. Developing 
3. Valida�ng 
4. Assis�ng 
5. Naviga�ng 
6. Coaching 
7. Educa�ng 

 
The relevant literature review, as it pertains to each of these elements, will be discussed in 
Sec�ons I – VII of this component of the QEP. 
  
In his ar�cle “Academic Advisement and Student Reten�on: Empirical Connec�ons & Systemic 
Interven�ons” (Cuseo, 2006), Dr. Joe Cuseo states that “academic advising is one of the major 
academic and social domains of the college experience that affect student decisions about 
staying or leaving.”  Academic advising models con�nue to evolve at colleges and universi�es 
across the country.  As noted in the ar�cle “The Applica�on of Theories of Development to 

• Need for an advising roadmap / handbook 
• Need for a “hand-off” sheet from professional to faculty advisors 
• Need for advisor training on Starfish, TSI scoring, flags, holds, and advising best 

prac�ces 
• Review / altera�on of processes regarding expedi�ng transcript evalua�on 
• Need for updated DegreeWorks program maps to make certain that all students 

are being advised with the most up-to-date models 
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I. Advising 
 

 

 

As previously stated in Sec�on II “Focus of the QEP” Part A “Advising,” of this document, Dr. Joe Cueso 
asserted in his ar�cle �tled “Academic Advising and Student Reten�on: Empirical Connec�ons and 
Systemic Interven�ons,” (Cueso, (n.d.)), that an academic advisor should be a person who: 

“helps students become more self-aware of their distinctive interests, talents, values, and priorities;  who 
enables students to see the ‘connection’ between their present academic experience and their future 
life plans; who helps students discover their potential, purpose, and passion; who broadens students’ 
perspectives with respect to their personal life choices, and sharpens their cognitive skills for making 
these choices, such as effective problem-solving, critical thinking, and reflective decision-making.” (Cueso 
(n.d.), p 15). 

In his ar�cle “Promo�ng Student Comple�on One Class at a Time” (Tinto, (n.d.)), Tinto asserts that there 
are three key momentum factors when looking at persistence and comple�on from the lens of an 
advisor and the perspec�ve of a student: 

1. “Though degree comple�on necessarily requires successful course comple�on, it also requires 
the construc�on of coherent pathways of courses that lead one to the other to �mely degree 
comple�on.  The key word is �mely.” (This aligns with QEP Student Success Outcome #4 
“students will engage with their advisor at least three �mes each semester to ensure that they 
are s�ll on track with their student success goal). 

2. “Student credit momentum is key to student comple�on.  The more quickly students can earn 
credits toward degree comple�on, the more likely they are to complete their programs of study.” 

3. “…what maters is that students gain sufficient movement toward degree comple�on in the first 
year to con�nue degree comple�on beyond the first year.” (This aligns with QEP Student 
Success Outcome #2 “ensuring that all degree seeking college ready students are registered for 
their first English or Math gateway courses during their first and second semesters”). 

“What We Need to Know About Non-Academic Student Supports” (CCRC, 2013) provides an overview of 
what they have termed the SSIP (Sustained, Strategic, Intrusive and Integrated, and Personalized) 
approach.  This approach contends that student support ac�vi�es need to be integrated more 
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thoroughly and consistently across the student experience.  The four (4) pillars of this approach are 
explained as follows: 

1. Sustained – “Students encounter challenges throughout their college careers, and support 
ac�vi�es must be sustained across the en�re college experience.”  

2. Strategic – “Colleges can streamline support services and use exis�ng resources more effec�vely 
by offering rigorously implemented success courses and well-designed online advising systems, 
and by differen�a�ng when and how students receive services according to their need.” 

3. Intrusive and Integrated – “Students are o�en unaware that they need nonacademic help.  
Making supports an integral and intrusive part of every student’s experience means that all 
students will receive help, whether or not they think they need it.  Supports can be made 
intrusive by requiring par�cipa�on in orienta�ons and success courses, making advising 
mandatory, and having advisors proac�vely contact struggling students with the help of an early 
alert system.”  (This aligns with QEP Student Success Outcome #3 “making certain that 100% of 
all students atend an advising session”, and #4 “students will engage with their advisor at 
least three �mes each semester to ensure that they are s�ll on track with their student success 
goal” and also with the A – Assisting in the ADVANCE LIT framework.) 

4. Personalized – “Students have differing levels of need when it comes to supports.  Some may 
need intensive advising upon entry; other may require help later in their college pathway, as 
they reach important decision points.  While colleges can make more efficient use of resources 
by direc�ng more self-sufficient students to online advising systems, online advising should be 
supplemented with in-person advising as students reach cri�cal junctures.”  (This also aligns 
with QEP Students Success Outcomes #3 and #4 as stated in bullet point three above.) 
 

The ar�cle “Holis�c Advising” (Kardash, S.) states that “when the word holis�c is applied to advising, it 
suggests that advisors cannot look at students through a purely academic lens, but rather must regard 
them as a whole person.  Whatever is happening in their personal lives can weigh just as heavily on their 
academic success.”  The ar�cle also asserts that “Holis�c advising is an important considera�on for all 
college students but is especially important for the community college student.  Community college 
demographics are diversifying quickly, and many students have mul�ple responsibili�es on top of their 
studies.  If we don’t look at them holis�cally, we are not seeing the whole picture of what they are 
experiencing.“  The overarching “recrea�on” of the advising experience at LIT will integrate mul�ple 
facets of advising from holis�c and intrusive to strengths based advising, such that we meet every 
student where they are and provide the best possible outcome from every touchpoint and interac�on. 
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II. Developing 
 

 

 

High-quality advisor training, for both professional and faculty advisors, is essen�al to increase their 
effec�veness in maximizing the students �me at the ins�tu�on.  O’Brien, T., Buckwald, B.E., Elzroth, S., 
Lazarowitz, T. in their presenta�on “Self-Directed Training: The Gateway to New Advisor Success 
(October, 2017)” at the 41st Annual Na�onal Academic Advising Associa�on (NACADA) Annual 
Conference discussed and provided an outline of Habley’s Training Classifica�on System, which focuses 
on three components of advisor training.  These three areas are described below: 

1. Conceptual – “Defining and understanding the purpose of advising and how it fits within the 
ins�tu�onal and advising mission and goals.  A key area of growth in the concep�onal 
component is having a clear defini�on of advising.” 

2. Informa�onal – “Focusing on what advisors need to know, this may include policies, procedures, 
curriculum, campus resources, technology and advising tools, etc.  A key area of growth in the 
informa�onal component is understanding ins�tu�onal structures and func�ons, students’ 
needs, and self-awareness.” 

3. Rela�onal – “Personal awareness, communica�on skills, interpersonal skills, cultural skills, 
referral skills, and handling difficult situa�ons, among others, as areas for advisors to 
demonstrate and develop.” 

NACADA, when referring to Habley’s Classifica�on System, states that “underpinning the core 
competencies for academic advising and serving as the founda�onal elements for effec�ve advisor 
training programs and advising prac�ce are three content categories: concep�onal, informa�onal, and 
rela�onal.  An understanding of these three major areas provides advisors the knowledge and skills to be 
effec�ve guides for their students” (NACADA Academic Advising Core Competency Model, 2017).  As 
stated by the NACADA professional development commitee that created this Academic Core 
Competency Model, “the purpose of the model is to iden�fy the broad range of understanding, 
knowledge, and skills that support academic advising, to guide professional development, and to 
promote the contribu�ons of advising to student development, progress, and success.”  This model is 
intended to be used by: 
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1. Primary Role Advisors (LIT refers to this group as professional advisors) – “For self-assessment 
and evalua�on, and to guide learning, career development, and advancement.” 

2. Faculty Advisors and Advising Administrators – “To clarify academic advising roles and 
responsibili�es, and to highlight the contribu�ons of academic advising to teaching and 
learning.” 

3. Advising Supervisors, Managers, and Mentors – “To iden�fy strengths and areas for staff 
development, and to guide hiring, training, and evalua�on.” 

J. Givans Voller asserts that “coordinated training and development of academic advisors is important 
because all students, regardless of major or luck of the draw, deserve to have access to advisors who are 
knowledgeable and up to date on the policies, procedures, theories, and resources that help them 
succeed.  Training and professional development for advisors helps students by se�ng expecta�ons for 
advisor job knowledge and performance, while providing advisors with the tools and prac�ce needed to 
meet those expecta�ons” (“Advisor Training and Development: Why it Maters and How to Get Started”, 
2012). 

As further noted by Voller, “using training and professional development to set expecta�ons for advisor 
job performance also helps the ins�tu�on.”  By way of example, Voller stated that if advisors, regardless 
of type, are required to discuss general educa�on requirement with students (this aligns with QEP 
Student Success Outcome #2 “ensuring that all degree seeking college ready students are registered for 
their first English or Math gateway courses during their first and second semesters”), then the 
ins�tu�on should provide a mechanism to help them learn and stay abreast of these requirements.  This 
ar�cle goes on to contend that “when relevant professional development opportuni�es are provided, 
academic advisors can be held accountable for checking student understanding of the requirements.  In 
turn, learning outcomes can be assessed for both advisors and students.” 

 

III. Valida�ng 
 

 

 

“Colleges that want to embark on reforms to improve their performance and increase student success – 
through, for example, curricular changes, modified teaching strategies, and improvements to student 
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advising and supports – recognize (or discover) that college culture mediates and is implicated in any 
serious undertaking to change prac�ce on a large scale.” (Barnet, E; Cho, S.; and Salazar, A.; 2023).  
Kezar, in her book “How Colleges Change: Understanding, Learning, and Enac�ng Change” solidifies this 
point by sta�ng that “a posi�ve culture builds an environment where both students and college 
personnel feel welcomed and are likely to be their best selves on campus” (Kezar, 2018). 

In her research study “Academic Advising’s Hidden Role in Fostering Valida�on / Belonging Leading to 
Improved Grades,” (NACADA Journal, 2023) DeRosa, L. states that “while mul�ple regression analyses [as 
part of her study] revealed that while there was no direct rela�onship between advising and GPA, 
advising had an indirect impact on GPA via students’ experiences of valida�on/belonging.”  She also 
notes that “moving forward, student success strategies should situate valida�ng prac�ces that foster 
belonging and valida�on at the center of advising interven�ons.” 

In a previous research brief compiled by the USC Rossier Pullias Center for Higher Educa�on en�tled “Re-
Envisioning Campuses to Holis�cally Support Students: The Ecological Valida�on Model of Student 
Success,” (USC Rossier Pullias Center for Higher Educa�on, [May, 2021]) it calls for a model that 
“challenges prior models that focus on specific ini�a�ves and argues for a student-centered, asset-
oriented approach across campus.”  This ar�cle succinctly ar�culates the need for the valida�on 
component in ADVANCE LIT: Accelerating Student Success Through Advising in the paragraph to follow. 

“It falls on educators and advisors to ini�ate connec�ons with students to build trus�ng 
rela�onships, to make sure students feel like they belong to a college community who cares about 
their success, and to show them how they can fully realize their role as an integral part of the 
college community in a way that speaks to their individual needs and goals.  By reaching out 
proac�vely, educators and advisors can ini�ate a connec�on with the student to learn about who 
they are, what their personal and academic needs and goals are, and work with students to seek 
out addi�onal opportuni�es to foster belonging tailored to meet student’s individual needs and 
goals, given their current circumstances.” 

The por�on of the brief just shown correlates to QEP Student Success Outcome #3 “making certain that 
100% of all students atend an advising session” and #4 “students will engage with their advisor at 
least three �mes each semester to ensure that they are s�ll on track with their student success goal.”  
Aside from the close alignment with V- Valida�ng, this also aligns, as is noted from the outakes shown, 
with A – Advising (“..educators and advisors…build trus�ng rela�onships..,” “their individual needs and 
goals”), and E – Educa�ng (“..they can fully realize their role as an integral part of the college 
community..”). 

The brief goes on to suggest that a par�cular proac�ve outreach model that “could be adapted to 
support students’ sense that they are part of a college community that cares about their success and 
will support them in their college endeavors.”  The steps in this model, which could be easily adapted to 
advising at LIT, are: 

1. “Mid-semester check-ins with students to get a sense of how they are doing in college” 
2. “Whether they are experiencing personal or academic issues for which they need support” 
3. “Iden�fying their academic and personal goals and needs”  
4. “Providing interpersonal and emo�onal support” 
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5. “Charter a plan with the guidance of the educator to access resources tailored to meet their 
individual needs and goals” 

Steps one through five above also correlate with QEP Student Success Outcome #3 “making certain that 
100% of all students atend an advising session” and #4 “students will engage with their advisor at 
least three �mes each semester to ensure that they are s�ll on track with their student success goal.” 

Based on all of the research, ADVANCE LIT: Accelerating Student Success Through Advising, will assist 
students in understanding that they are an integral part of the advising process and make sure that their 
individual needs are met such that they feel connected to the college community as whole.  As a final 
point to valida�on as an essen�al element to advising it is important to note that posi�ve reinforcement 
of students, strengths-based advising, is key.  As stated very succinctly in the ar�cle Strengths-Based 
Advising, “advisors help college students with similar crises by encouraging the development of a growth 
mindset and using strengths-based advising” (Schreiner and Anderson, 2004).  This point is elaborated 
on further in the ar�cle “Eight Crises of College Students: Advising with Erikson Across a Student’s 
Academic Lifespan,” when the authors describe strengths-based advising as: “advisors help students 
build doable plans and learn to apply their strengths to current and future challenges.  By using a 
strengths-based approach, advisors help students develop the core strength of competency” (Ewing-
Coooper and Merrifield, 2019). 

     

IV. Assis�ng 
 

Vincent Tinto, well known for his work on student reten�on, in his ar�cle “Promo�ng Student 
Comple�on One Class at a Time” (Tinto, (n.d.)) notes that “for some students, social support as might 
arise through advising and mentoring can also enhance reten�on and comple�on.” He goes on to say 
that such support can also provide the “emo�onal wherewithal to con�nue when difficul�es arise.”  
Regarding first-genera�on, low-income, and underserved students (which as previously noted make up a 
large percentage of LIT’s student popula�on), Tinto asserts that the link between advising and mentoring 
and persistence “is especially true for first-genera�on, low-income, and underserved students who o�en 
have few resources to draw upon to meet the many challenges of college comple�on.”  In the ar�cle 
“The Role of Academic Advising in Student Reten�on and Persistence,” (Drake, 2011) Drake makes a 
similar argument as it pertains “to the power of advising, communica�ng, and mentoring in student 
success and persistence to gradua�on.”  Drake states that “It’s about building rela�onships with our 
students, loca�ng places where they get disconnected, and helping this get reconnected (this aligns with 
Student Success Outcome #4 “students will engage with their advisor at least three �mes each 
semester to ensure that they are s�ll on track with their student success goal,” and #5 “increasing 
student persistence rates from Fall-Spring and Fall-Fall by 15%.” 

The ar�cle “Eight Crises of College Students: Advising with Erikson Across a Student’s Academic 
Lifespan,” previously discussed in the sec�on validating above asserts that advisors should model 
proac�vity.  “Advisors model proac�vity by reaching out to students before problems arise.  Proac�ve 
advising invites students to take ac�on and seek out help with well-�med touch points, including early in 
the semester, the middle of the term, registra�on �me, and between semesters.”(Ewing-Cooper and 
Merrifield, 2019).  This aligns with Student Success Outcome #4 “students will engage with their 
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advisor at least three �mes each semester to ensure that they are s�ll on track with their student 
success goal.”  

 

 
V. Naviga�ng 

 
Tinto, in his ar�cle “Promo�ng Student Comple�on One Class at a Time” (Tinto, (n.d.)), asserts that for 
new students a place for students to feel familiar within the ins�tu�on is key.  More specifically, “secure, 
knowledgeable ports of entry that enable new students to safely navigate the unfamiliar terrain of the 
ins�tu�on.”  This is highlighted through the N – Naviga�ng each student through the college process 
from their first contact all the way through gradua�on and job placement.  This finding is also closely 
related to QEP Student Success Outcome #4 “students will engage with their advisor at least three 
times each semester to ensure that they are still on track with their student success goal.”  By ensuring 
that a student meets with their advisor mul�ple �mes a semester this guarantees that (1) the advisor is 
knowledgeable of the students’ success goal and (2) that the advisor can serve as a safe space to 
“navigate” the student to the next step along their journey (e.g. to their faculty advisor beginning in 
semester two).  Once this transi�on between advisors is made, the faculty advisor becomes the 
navigator for this student going forward. 

 
“Prac�cal Steps to Improving Reten�on and Gradua�on Rates” (The Florida State University [FSU] 
Student Success Team, n.d.), regarding implementa�on of their 10 suggested strategies to improve 
reten�on / gradua�on (five of which are referred to in the “VI. Coaching” below) suggests six (6) items, 
two of which are rela�ve to this component (naviga�ng) of the QEP.  Those strategies are: 

 
1. “Expand Academic Advising Services.  Place centrally selected and trained advisors in 

academic departments across the campus as well as in specialized advising centers for 
students who are s�ll choosing a major or need help in changing majors.”   

2. “A Structured Program to Work with Undecided (and also re-deciding) students.  These 
students are typically at risk for non-reten�on and o�en have academic difficul�es due 
to their lack of focus on a clear program of study.”  The FSU program states that it “offers 
students a step-by-step process, filled with mandatory one-on-one mee�ngs, 
programming events and ac�on items, aimed at helping students declare their majors 
with confidence.”  This not only aligns with N – Naviga�ng in ADVANCE LIT: Accelerating 
Student Success Through Advising, but also QEP Student Success Outcome #3 “making 
certain that 100% of all students atend an advising session,” and #4 “students will 
engage with their advisor at least three times each semester to ensure that they are 
still on track with their student success goal.” 

 
 

VI. Coaching 
 

“Prac�cal Steps to Improving Reten�on and Gradua�on Rates” (The Florida State University Student 
Success Team, n.d.) suggested that as coaching has become ingrained into our culture, from sports 
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coaching to coaching on managing your health, “it is not surprising that coaching has entered into higher 
educa�on.”  In studies of 400 and 1000 students, their work noted that “mee�ngs with trained academic 
coaches yielded a significant improvement in reten�on as well as student sa�sfac�on and engagement 
with their college experience.”  This same ar�cle suggests 10 elements that are important to sustained 
approach to persistence through advising; of those five (5) are relevant to the direc�on of the QEP based 
on the size and scope of LIT.  They are: 

1. “Develop a “map” of course schedules by term for every major with the critical courses 
highlighted.”  This correlates with QEP student success outcome #2 “ensuring that all college 
ready students are registered for their first English and math gateway courses during their first 
and second semesters,” and #4 “students will engage with their advisor at least three times 
each semester to ensure that they are still on track with their student success goal.”  

2. “Establish an automated contact system to reach every student and let each one know that the 
institution is monitoring his or her progress.”  This correlates with: A – Assis�ng each student, 
through intrusive advising, with staying on track, N – Naviga�ng each student through the 
college process from their first contact with the ins�tu�on all the way through gradua�on,  C – 
Coaching – Success coaches will be deployed within each academic division to serve as a bridge 
between professional and faculty advisors, and E – Educa�ng both advisors and students on how 
they are ac�ve par�cipants in the advising process. 

3. “Move academic advisors to the students and develop a structure that fosters professionalism 
and accountability among advisors.”  This correlates with: A – Assis�ng each student, through 
intrusive advising, with staying on track, N – Naviga�ng each student through the college process 
from their first contact with the ins�tu�on all the way through gradua�on, and C – Coaching – 
Success coaches will be deployed within each academic division to serve as a bridge between 
professional and faculty advisors. 

4. “Be willing to intervene early.”  This bullet point notes that the “data shows that without early 
interven�on more than half of the students who fall below a 2.0 early in their college career will 
drop out. This correlates with QEP Student Success Outcomes #1 “ensuring, through high-
quality advising, that the creden�al persistence rate of all dual credit students increases by 
15% over the five-year period of the QEP,” #4 “students will engage with their advisor at least 
three �mes each semester to ensure that they are s�ll on track with their student success 
goal,” and #5 “increasing (full-�me and part-�me) FTIC student persistence rates from Fall-
Spring and Spring-Fall by 15%.”   

5. “Be willing to deploy new approaches.”  This bullet, as previously stated above suggests that 
“mee�ngs with trained academic coaches yielded a significant improvement in reten�on as well 
as student sa�sfac�on and engagement with their college experience.”  This aligns with Student 
Success Outcome #5 “increasing (full-�me and part-�me) FTIC student persistence rates from 
Fall-Spring and Fall-Fall by 15%.” 
 

VII. Educa�ng 
 

While the D in ADVANCE LIT: Accelerating Student Success Through Advising focuses on increasing 
advisor effec�veness through high-quality training, this sec�on focuses on educa�ng advisors and 
students on how they are ac�ve par�cipants in the advising process.  In his ar�cle “Academic 
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Advisement and Student Reten�on: Empirical Connec�ons & Systemic Interven�ons” (Cuseo, 2006), Dr. 
Joe Cuseo references advising surveys conducted by American College Tes�ng (ACT) which repeatedly 
point to elements missing from academic advising programs / policies in higher educa�on both in the 
hiring process as well as con�nual upskilling a�er the onboarding process.  Two (2) of those directly 
correlate to lack of educa�on of advisors as to their overall role in advising: 

1. “Established criteria for the recruitment, selec�on, and deployment of academic advisors.”  
This suggests that “lack of aten�on to professional preparedness of academic advisors and 
indifference to the iden�fica�on of advisors not qualified to work with students who are at 
risk for atri�on – e.g., [First �me in College (FTIC)], undecided students, transfer students, 
and commuter students” (which make up most of the students at LIT) will only compound 
the issue of persistence. 

2. “Substan�ve orienta�on, training and development of academic advisors.” 

 

The Na�onal Academic Advising Associa�on (NACADA), in their web-based ar�cle en�tled “Concept of 
Academic Advising” (2006), suggested the following student learning outcomes as a result of 
participating in academic advising: 

1. “Cra� a coherent educa�onal plan based on assessment of abili�es, aspira�ons, interests, and 
values” 

2. “Use complex informa�on from various sources to set goals, reach decisions, and achieve those 
goals” 

3. “Assume responsibility for mee�ng academic program requirements” 
4. “Ar�culate the meaning of higher educa�on and the intent of the ins�tu�on’s curriculum” 
5. “Cul�vate the intellectual habits that lead to a life�me of learning” 
6. “Behave as ci�zens who engage in the wider world around them” 

Another form of advising, “proac�ve advising,” was discussed in “IV Assis�ng” above.  In that sec�on, 
the ar�cle “Eight Crises of College Students: Advising with Erikson Across a Student’s Academic 
Lifespan,” asserted that advisors should model proac�vity.  “Advisors model proac�vity by reaching out 
to students before problems arise.  Proac�ve advising invites students to take ac�on and seek out help 
with well-�med touch points, including early in the semester, the middle of the term, registra�on �me, 
and between semesters” (Ewing-Coooper and Merrifield, 2019).  This relates to the statement within the 
QEP framework ADVANCE LIT: Accelerating Student Success Through Advising “….on how they are 
ac�ve par�cipants in the advising process.” Rela�ng this same concept to educa�ng students on how 
they are ac�ve par�cipants in the advising process, the authors state that “One of the goals of proac�ve 
advising is to encourage students to take responsibility for their educa�on and feel comfortable asking 
their advisor (and other [college] personnel) for assistance.  Ini�a�ve helps students develop a sense of 
purpose” (Ewing-Coooper and Merrifield, 2019). 

 

In summary, the evidence in the literature and shown in best prac�ces, supports the need for the 
mul�ple �ered approach as depicted in the acronym ADVANCE.  It also solidifies the need for each one 
of these steps so that the student can be advised holis�cally, while both the students and the advisors 
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are trained and educated on their role in ensuring their student success goal is met and that their �me is 
maximized throughout the process. 

 

B. Ac�ons to Be Taken 
 
As previously stated, “The intensive and personalized approach to advising may be ideal, but few 
community college students experience it.  Due to financial constraints, most community colleges 
have high student-advisor ra�os, some�mes as high as 1,600 students to one advisor.” -  Designing a 
System for Strategic Advising (CCRC, 2013).  Lamar Institute of Technology plans to break this trend 
and provide high-quality, intrusive advising to every student so that each can be successful toward 
meeting their student success goal. 
 
It is important to restate the mission and vision as we move through the ac�ons to be taken and into 
the �meline.  These two (2) items are our guiding principles in moving the College forward every day. 

The mission of LIT is to “provide innovative teaching and learning for tomorrow’s workforce.”  
ADVANCE LIT: Accelerating Student Success Through Advising drives this mission forward by 
ensuring that each student is taught not only using innovative teaching and learning techniques, 
but is also an ac�ve par�cipant in their educa�onal plan to achieve academic and student success.  
Using holis�c advising, the College will ensure that from the moment that they arrive on campus, all 
the way through gradua�on, that each student will be an ac�ve par�cipant in their academic and 
career planning goals.  Through this ac�ve par�cipant model, students will understand the ‘why’ 
behind each course that they are taking in their program of study and how it relates to their degree 
comple�on and future career aspira�ons.  

The vision of LIT is to “Inspire the next generation of workforce through a quality education that 
evolves to meet industry and community needs.”  The community needs LIT to advise for successful 
comple�on of each student’s success goal, the community needs our highly trained advisors to keep 
students on track and on a path to success, and the community needs LIT to guide all students 
toward comple�on in a �mely fashion to fill all current and future workforce needs as this area 
con�nues to expand and grow. 
 
The focus of ADVANCE LIT: Accelerating Student Success Through Advising is to provide high-quality 
advising that will enhance the advising experience from admissions all the way through gradua�on.  
This will ensure the College adheres to the mission, follows the vision, and carries the strategic plan 
forward so that students con�nue to thrive and be successful in all their endeavors. 
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• All advisors will be trained in 
DegreeWorks 
o Verify that the:  

 Degree matches the map 
 Advisor informa�on is accurate 
 TSI Scores 

o Tracking creden�al progress: 
 Completed / atempted credit 

hours 
 Applicable courses transferred 

in 
o Use “what-if” feature to see what 

would occur if a student is 
contempla�ng changing majors 

• All advisors will be trained in Banner 
o Learn all applicable acronym 

shortcuts 
o View holds 
o Register students for classes 
o Waitlist students for classes 
o Print schedule 
o View receipt of high school 

transcripts 
o View placement test scores 
o View student record 
o View official transcripts 

• All advisors will be trained in Xtender 

Expecta�ons of Record Keeping 

• Nota�ons on advisor mee�ngs with 
students 

• Accurately comple�ng forms 
• Addressing early alert flags 
• Understanding student records and 

holds 
• Timely responses and assignment of 

interven�ons 
o TimelyCare 
o Tutoring 
o CARES team 

• Timely responses and assignment of 
interven�ons 

Advisor Manual 

• Create an advisor manual with sec�ons 
for: 
o Professional advisors 
o Faculty advisors 
o Strategies and quick �ps 
o Shortcuts 
o Acronyms 
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C. Timeline 
 

Figure V-1 “ADVANCE LIT: Accelera�ng Student Success Through Advising Timeline” provides a macro-
view of the ADVANCE LIT: Accelerating Student Success Through Advising �meline, which began with 
the integra�on of components of the College’s ongoing strategic planning process.  The six-year �meline 
began in 2022 with the iden�fica�on of broad topics, followed by the determina�on of the focus, 
crea�on of the ac�on plan, and implementa�on of the plan, which will achieve full-scale 
ins�tu�onaliza�on in the 2027-2028 academic year. 

 

 

Figure V-I 

ADVANCE LIT” Accelera�ng Student Success Through Advising Timeline 

 

In contrast to Figure V-1, Table V-11 provides a micro-view of the implementa�on �meline for ADVANCE 
LIT: Accelerating Student Success Through Advising.  This figure illustrates the proposed �meline for the 
implementa�on and/or con�nued delivery of the implementa�on ac�vi�es.  The QEP implementa�on 
process commenced in 2023 with the pre-planning phase and will con�nue through full implementa�on 
planned for the 2027-2028 academic year. 
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Budget Narra�ve 

 

1. QEP Director – The posi�on will be 50% of the �me allocated for the Coordinator of Reten�on. 

2. Learning Lab Specialist – An embedded posi�on in the learning lab that will monitor the tutors and 

tutoring services. 

3. Math Tutor (P/T) – This is a part-�me staff posi�on employed as needed. 

4. English Tutor (P/T) – This is a part-�me staff posi�on employed as needed. 

5. Science Tutor (P/T) – This is a part-�me staff posi�on employed as needed. 

6. Professional Advisors – Six (6) full-�me advisors with 100% of their �me dedicated to advising of 

students. 

7. Faculty Advisors – Eighty-six (86) full-�me faculty members with 10% of their �me dedicated to 

advising students within their program of study following their first semester at the College. 

8. Recruiters – Two (2) full-�me recruiters with 100% of their �me dedicated to the recruitment and 

onboarding of students. 

9. Dual Credit Coordinator – This is a full-�me posi�on that is responsible for the Dual Credit program 

at the College. 

10. Dual Credit Recruiters – This is a full-�me posi�on that is responsible for outreach to new and 

exis�ng Dual Credit partners (school districts). 

11. Student Life Coordinator – The student life coordinator also serves as the direct supervisor of the 

Learning Lab Specialist and the Tutors listed in budget items 2-5 above. 

12. Success Coaches (Embedded) – Enrollment and reten�on coaches assigned to navigate students’ 

success towards goals and comple�on. 

13. Success Coaches (Embedded) – Enrollment and reten�on coaches assigned to navigate students’ 

success towards goals and comple�on. 

14. Guest Speakers – Guest speakers will be used to provide professional development training for 

faculty and staff, as well as providing specialty seminars to students. 

15. In-house workshops (students) – These will provide seminars to students on topics outside of their 

normal academic studies, such as financial management, �me management, etc. 

16. In-house workshops (faculty) – These will provide professional development opportuni�es for 

faculty. 

17. Virtual workshops – These will provide faculty and staff the opportunity to par�cipate in workshops 

that they can do at their own pace, when most convenient with their schedule. 
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18. In-person conferences – This will provide addi�onal registra�on funds to conferences such as 

SACSCOC.  

19. Travel for training – This will provide addi�onal travel funds for item 18 above. 

20. Local travel – This is allocated to provide reimbursement for travel to dual enrollment sites, for 

example, to implement and ins�tu�onalize the QEP. 

21. Alpha Umi 5G So� Skills – This will equip the College with the needed tools to provide so� skills 

training to faculty and staff as well as students.  

22. Starfish – Annual licensing fees associated with the con�nued use of the student portal in support of 

the QEP. 

23. Banner – Annual licensing fees associated with the con�nued use of the ERP in support of the QEP. 

24. DegreeWorks – Annual licensing fees associated with the con�nued use of the web-based advising 

and degree planning tool in support of the QEP. 

25. Tutor.com – Annual licensing fees associated with the con�nued use of online tutoring so�ware in 

support of the QEP. 

26. TimelyCare – A health, mental health, and suicide preven�on tool that will assist in the overall 

holis�c op�ons for each student. 

27. Zoom – Annual licensing tool for the Zoom pla�orm which will / can be used for group advising as 

well as overall advising services. 

28. External Evaluator – To bring an external evaluator on campus for a review and evalua�on of the QEP 

assessment plan.  This will occur at the end of the year two and will guide the process of 

ins�tu�onalizing the QEP. 

29. SurveyMonkey – Annual licensing fee to provide a tool which will be used to engage students 

experiences throughout the QEP. 

30. CCSSE Survey – For conduc�ng student engagement surveys to help evaluate the effec�veness of the 

QEP using na�onally benchmarked comparisons. 

31. Focus group supplies – For promo�onal items and incen�ves (t-shirts, hats, refreshments, etc.) for 

students par�cipa�ng in focus groups. 

32. Student surveys – prin�ng and related costs to provide addi�onal survey instruments to assess the 

effec�veness of the QEP. 

33. Promo�onal campaign – For conduc�ng a media blitz and providing items to promote the QEP.   

34. Office supplies – For rou�ne office supplies to support marke�ng of the QEP. 

35. Copy costs – For rou�ne copy costs to support marke�ng of the QEP. 
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36. Literature/Memberships – For annual subscrip�ons to journals and publica�ons related to the QEP. 

37. Office supplies – For rou�ne office supplies to support the QEP and the QEP director. 

38. Copy costs – For rou�ne copy costs to support the QEP and the QEP director. 

39. Prin�ng Costs – For rou�ne prin�ng to support the QEP and the QEP director. 
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VI.  Assessment Plan  

Introduc�on 

This comprehensive assessment plan is designed to evaluate the effec�veness of the ADVANCE LIT 
Quality Enhancement Plan (QEP) at Lamar Ins�tute of Technology (LIT). The plan covers a five-year 
period from 2025 to 2029 and focuses on five (5) key outcomes aimed at improving student success and 
persistence.  

The assessment plan includes: 

1. The data defini�ons and specific assessment methods for each outcome 

2. Data collec�on strategies 

3. Timelines for assessment ac�vi�es 

4. Responsible par�es for each component 

5. An overall assessment strategy, including annual reviews and mid-point evalua�on 

6. Repor�ng and dissemina�on plans 

7. Resources and support considera�ons 

8. Three (3) Strategies for Success associated with each of the five major outcomes 

This comprehensive assessment plan will provide a solid founda�on for evalua�ng the effec�veness of 
LIT’s QEP and demonstra�ng its impact to SACSCOC and other key stakeholders. 

Dual Credit Student Credential Persistence Rate  

Outcome 1: Ensuring, through high-quality advising, that the credential persistence rate of dual credit 
students increases by 15% over the five-year period of the QEP. 

Assessment for this outcome provides more meaningful results in Spring which also aligns with the 
semester that dual credit students graduate from high school. Thus, only the spring semester count is 
used in arriving at a baseline percentage for the three measurements for success. This is also supported 
by the informa�on presented in the table below. 

Data Defini�ons: The first measurement for success will be calculated as a percentage of Dual Credit 
Students (DCS) who earn a creden�al from LIT with a gradua�on date corresponding to the last Spring 
semester enrolled as a DCS but did not matriculate (Graduated as DCS w/o matricula�on). 
 
The second measurement for success will be calculated as a percentage of Dual Credit Students (DCS) 
who did not earn a creden�al from LIT in the last Spring semester enrolled as a DCS but matriculated to  
LIT as a new student (Matriculated w/o gradua�on). 
 
The third measurement for success will be calculated as a percentage of Dual Credit Students (DCS) who 
earned a creden�al from LIT in the last Spring semester enrolled as a DCS and also matriculated to LIT as 
a new student (Graduated & Matriculated). 
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Data Collec�on: 

• U�lize ins�tu�onal research data to track student persistence rates. 

• Administer online surveys to dual credit students at the end of each academic year. 

• Conduct annual focus groups with advisors. 

Timeline: 

• Annual data collec�on and analysis (August-September) 

• Yearly progress report (October) 

• Comprehensive review at the end of the five-year period (2029) 

Responsible Par�es: 

• Ins�tu�onal Effec�veness and Assessment Office 

• Dual Credit Program Director 

• QEP Director 

Strategies for Success: 

1. Early Interven�on Program:  

o U�lize LIT Starfish early alert system to iden�fy dual credit students who may be 
struggling academically or considering discon�nuing their studies. 

o Provide targeted support services, including tutoring and counseling, to address 
challenges early on. 

o Conduct regular check-ins with dual credit students to assess their progress and needs. 

2. Seamless Transi�on Pathway:  

o Develop a clear, structured pathway for dual credit students to transi�on into full-�me 
or part-�me college programs. 

o Offer specialized orienta�on sessions for dual credit students transi�oning to full-�me or 
part-�me status. 

o Create a "Dual Credit to Degree" guide that outlines how dual credits apply to various 
degree programs. 

Increased First-Year English or Math Course Registration  

Outcome 2: Ensuring that all college ready students are registered for their first English or Math gateway 
courses during their first and second semesters. 

Data Defini�ons: Outcome #2 will be calculated as a percentage of College Ready Students (CRS) in 
English or Math who are registered in either their first or second semester at LIT in a respec�ve College 
Level English and or Math course. 
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3. Ins�tu�onal Surveys  

o Interview academic advisors about the implementa�on of this strategy. 

Data Collec�on: 

• Use enrollment data from the Ins�tu�onal Effec�veness and Assessment office. 

• Collect course performance data (grades, comple�on rates). 

• Conduct online surveys with students at the end of their second semester. 

• Hold semi-annual interviews with academic advisors. 

Timeline: 

• Data collec�on at the end of each semester 

• Analysis and repor�ng at the end of each academic year (May-June) 

Responsible Par�es: 

• Ins�tu�onal Effec�veness and Assessment Office  

• GEDS Department Chair and English and Math Lead Faculty 

• Academic Advising Department 

• QEP Director 

Strategies for Success: 

1. Proac�ve Course Planning:  

o Implement a mandatory course planning session for all new students during orienta�on 
or ini�al advising mee�ng. 

o Use Banner Degree Audit so�ware to automa�cally iden�fy students who haven't 
registered for English or Math in their first two semesters. 

o Send personalized reminders and recommenda�ons to students about English and Math 
course registra�on. 

2. First-Year Success Workshops:  

o Conduct workshops highligh�ng the importance of early English and Math comple�on 
for academic success. 

o Offer study skills and �me management sessions tailored to these founda�onal courses. 
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• Academic Advising Department 

• Ins�tu�onal Effec�veness and Assessment Office 

• QEP Director 

Strategies for Success: 

1. Milestone-Based Advising:  

o Structure the three required advising sessions around key academic milestones (e.g., 
start of semester, mid-terms, registra�on period). 

o Develop specific agendas and discussion points for each session to ensure meaningful 
engagement. 

o Consider implemen�ng a digital badge system to recognize students' progress through 
advising milestones. 

2. Personalized Advising Plans:  

o Work with each student to create an individualized advising plan at the start of each 
semester that can be stored in the LIT Starfish Early Alert System. 

o Use Starfish predic�ve analy�cs to iden�fy poten�al challenges and tailor advising 
discussions accordingly. 

o Encourage students to set personal goals for each advising session and reflect on their 
progress. 

3. Cross-Func�onal Advising Teams:  

o Create advising teams that include academic advisors, career counselors, and faculty 
mentors. 

o Rotate students through different team members for each session to provide diverse 
perspec�ves. 

o U�lize the shared note-taking system in Starfish to ensure con�nuity across advising 
sessions. 

Increased FTIC Student Persistence Rates 

Outcome 5: Maximizing (full-time and part-time) FTIC student persistence rates from Fall-to-Spring and 
Fall-to-Fall by 15% 

Data Defini�ons: Outcome #5 will be calculated using the official CBM001* and CBM009** reports. The 
first-year reten�on rate measures the percentage of first-year students who had persisted in or 
completed their educa�onal program a year later, broken out by Full-�me (>= 12 SCH) and Part-�me (< 
12 SCH). 
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Assessment Methods: 

1. Quan�ta�ve Analysis:  

o Track Fall-Spring and Fall-Fall persistence rates for FTIC students (both full-�me and part-
�me). 

o Calculate the percentage increase from the baseline data. 

o Analyze factors contribu�ng to improved persistence (e.g., advising frequency, course 
performance). 

2. Qualita�ve Analysis:  

o Conduct exit interviews with non-persis�ng students to iden�fy reasons for leaving.  

o Survey persis�ng students about factors contribu�ng to their con�nued enrollment. 

1. CCSSE: Analyze responses to evaluate the impact on FTIC student persistence 
(Outcome 5).  

2. SENSE: Analyze responses to evaluate the impact on FTIC student persistence 
(Outcome 5).  

3. Ins�tu�onal Surveys 

Data Collec�on: 

• Use ins�tu�onal enrollment data to calculate persistence rates. 

• Administer online surveys to persis�ng students at the beginning of each Fall semester. 

• Conduct phone or email interviews with non-persis�ng students. 

Timeline: 

• Data collec�on at the end of each semester 

• Fall-to-Spring persistence analysis (February) 

• Fall-to-Fall persistence analysis (September) 

• Annual comprehensive report (October) 

Responsible Par�es: 

• Ins�tu�onal Effec�veness and Assessment Office 

• Enrollment Management Commitee 

• QEP Director 

Strategies for Success: 

1. College Success Skills (DORI 0200):  
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o U�lize the LIT College Success Skills (DORI 0200) to reinforce the goals and outcomes of 
the ADVANCE QEP. The College Success Skills is a required first-year course that focuses 
on academic skills, career explora�on, and campus engagement. 

2. Holis�c Student Support:  

o U�lize LIT’s centralized "Student Success Center" that coordinates academic support, 
counseling, financial aid advice, and career services. 

o Develop a financial literacy program to help students manage college costs and reduce 
financial-related atri�on. 

3. Data-Driven Reten�on Ini�a�ves:  

o Use predic�ve analy�cs to iden�fy FTIC students at risk of not persis�ng and provide 
targeted interven�ons. 

o Conduct regular surveys and focus groups with FTIC students to understand their 
challenges and needs. 

o Promote the use of Starfish flags, where faculty and staff can easily refer struggling 
students for immediate support. 

Overall QEP Assessment Strategy 

1. Annual Review:  

o Compile data and analyses for all outcomes. 

o Prepare a comprehensive annual report detailing progress towards each outcome using 
the prescribed SACSCOC Fi�h Year Impact Report format. 

o Iden�fy areas of success and areas needing improvement. 

o Develop ac�on plans for addressing any shor�alls. 

2. Mid-Point Evalua�on (2027):  

o Conduct a thorough review of the QEP's progress at the midpoint of the five-year plan. 

o Consider engaging external evaluators to provide an objec�ve assessment of the QEP's 
effec�veness. 

o Make necessary adjustments to the plan based on findings. 

3. Final Evalua�on (2029):  

o Perform a comprehensive analysis of all data collected over the five-year period. 

o Assess the overall impact of the ADVANCE LIT QEP on student success and persistence. 

o Prepare a final report for SACSCOC and ins�tu�onal stakeholders using the prescribed 
SACSCOC Fi�h Year Impact Report format. 
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o Develop recommenda�ons for sustaining successful ini�a�ves beyond the QEP period. 

4. Con�nuous Improvement:  

o The QEP steering commitee will meet quarterly and review ongoing progress. 

o The QEP steering commitee will implement a feedback loop to con�nuously refine and 
improve QEP ini�a�ves based on assessment results. 

o The QEP steering commitee will regularly communicate progress and findings to all 
ins�tu�onal stakeholders via email blasts and annual newsleter. 

 

Repor�ng and Dissemina�on 

1. Prepare quarterly updates for internal stakeholders (faculty, staff, administra�on). 

2. Develop an annual QEP newsleter to share progress and success stories with the en�re campus 
community. 

3. Maintain a dedicated QEP website to publicly share assessment results and updates. 

Resources and Support 

1. Allocate sufficient budget for assessment ac�vi�es, including so�ware, survey tools, and 
external evalua�on. 

2. Provide ongoing professional development for staff involved in QEP implementa�on and 
assessment. 

3. Ensure IT support for data collec�on, analysis, and repor�ng systems. 

4. Establish a QEP office or designate staff specifically responsible for coordina�ng assessment 
ac�vi�es.  

This comprehensive assessment plan provides a structured approach to evalua�ng the effec�veness of 
the ADVANCE LIT Quality Enhancement Plan. By systema�cally collec�ng and analyzing both quan�ta�ve 
and qualita�ve data for each outcome, Lamar Ins�tute of Technology will be well-posi�oned to 
demonstrate the impact of its QEP and make data-driven decisions for con�nuous improvement in 
student success. 

ADVANCE (ing) LIT Forward 

By increasing the persistence rate of LIT students through ADVANCE LIT, we will help the community to 
con�nue to thrive by allowing its ci�zens the opportunity to obtain a college creden�al, thus improving 
their economic situa�on for themselves and the genera�ons behind them.  As the literature review has 
shown, academic advising plays a crucial role in helping to ensure that students stay on a path to 
success.  ADVANCE LIT, is not meant to be a “checking of the box” for accredita�on, but a mindset for the 
College going forward which helps us ensure that we do whatever is necessary to help all students 
succeed.  
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